i&

)
q

Check for

updates
JEMSE, 30(4), pp. 1484~1496, 2018. www.ksfme.or kr
A YW FAT, HM30A M4S, SH4S, 2018. https://doi.org/10.13000/JFMSE.2018.08.30.4.1484

2SS FYAY 2 YHHY B A7

20/ - A5
CEIESm)

A Study on Elementary
Teachers' Instructional Planning and Practices
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Abstract

It is known that direct instruction is effective for acquisition of facts, rules, and action sequences, and
indirect instruction is effective to foster thinking abilities, like concept, pattern, and abstractions. The
purpose of this study was to examine the knowledge and its application of teachers on the classifications
of learning outcomes, use of direct and indirect instruction in elementary teachers, and relationships
between teachers' instructional approaches and view of knowledge using qualitative research technique.
Subjects were 5 teachers sampled from three elementary schools located in Busan. Materials for analysis
were teachers' lesson plans and videos on their instructional practices, interview results, questionnaire
responses. The results of the study were discussed on the perspectives that teachers' instructional
approaches should be adapted according to the categories of learning outcomes. The results of this study is
valuable in providing useful information on pre-teacher education and teacher-education.

Key words : Instructional planning and practices, Classifications of learning outcomes, Instructional approaches,
Direct instruction, Indirect instruction, Teachers' view of knowledge.
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Analysis data

standard

learning achievement area
Understanding and Applying

Interview content, lesson plans

Knowledge of the learning outcome domain
classification system and its applicability

With the choice of class approach
Reflection of each activity factor

A lesson plan
class video file

The degree of reflection of the activity
factors of the two classes approach and the
fidelity of each factor

Knowledge and Instruction
Approach

Questionnaire response, lesson

plan

The degree of conformity between
constructivist beliefs and classroom
approaches
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<Table 3> Class Activity Analysis Criteria

Principle of Direct Instruction: Focusing on Teacher Leadership, Structuring, Presentation and Practice

Activity factor

definition

Elements and Codes

Review and Review

At the beginning of the lesson, it is
related to the previous learning and
confirms the prior knowledge necessary
for the new learning

. Inspire whole / continuity awareness: RCI

. Homework exchange scoring: RC2

1

2

3. Answering a question RC3

4. Identifying difficulty issues: RC4

Jesse and structuring

To subdivide the content according to
the level of the learner and to serialize
it for full learning

1. Subdivided presentation: CS1
2. Simple - Present complex principles: CS2
3. Stepwise presentation: CS3

1. Promotion of language/physical reaction: GP1

. . Student performance according to  |2. Teacher demonstration: GP2

Guided practice . . .
teacher's instructions 3. Less - many Principles: GP3
4. Critical atmosphere: GP4
Responding to students' reactions and |1. Static / Enhanced Feedback: FC2
Feedback and calibration reactions 2. Confirm wrong answer / Progress FC3

Teacher's Strategic Behavior 3. Hint/Addition / Simplification Question: FC4

Individual practice

Applying what you have learned in a
meaningful context
Students' individual exercises

. Elimination of practice paper/question paper: IP1
2. Significance Problem: IP2

Indirect teaching principles: guiding the learner's thinking process, forming an integrated knowledge body

Organization of content

Partial content to guide complex
learning
Presenting a framework or structure to
organize

{Example: Forms of Government Unit: A tree
that is composed of small branches of government,
taxes, service, goods, and ownership in large
branches, political systems and economic systems.
1. Use of Organizer: COl
2. Appropriateness of organizer: CO2

Conceptual shift

Moving to a more complex concept
using alternating induction and
deduction

. nductive use: CM1

. Use the deduction process: CM2

. Inductive deduction: CM3

. Go to Complexity Concepts: CM4

AW N =

Static / Negative

Using static / negative examples with
categorical, non-normative attributes

1. Examples of observable properties: EXI
. Static example for generalization: EX2
3. A good example for distinguishing: EX3

Question

Using questions that lead to navigation,
discovery, and troubleshooting,
Gradual reduction of this guidance

—

. Scaffolding application: QS1
. Clues, hint provided: QS2
. Supplementary / Additional Questions: QS3

w N
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3.Compare with student's content: LE3

4. Alliance with student's content: LE4

Ancillary and additional questions for partial answers:

SEl
2. Facilitate provision of answers: SE2

1.

1. Large group discussion: DS1
2. Large group discussion: DS2

3.Activity: DS3

4. Question and answer in small group: DS4

opinions, feelings, problems [2. Clarify to student's content: LE2

To use students' experiences, |1. Meaningful context: LE1

to promote high-order

thinking

Ask students to critically
evaluate their answers

Seeking alternative solutions

and solutions, and

formulating predictions and
generalizations collaboratively

Support

Learner experience

Student self-assessment

debate
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