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Abstract

The purpose of this study is to analyze the mediating effect of social support in the relationship between
high school students' academic burnout and academic engagement commitment. To this end, a survey was
conducted on 337 high school students from six high schools located in Busan Metropolitan City on
academic burnout, academic engagement and social support. Afterwards, the results were analyzed through
correlation analysis and 3-step regression analysis. The results of this study are as follows. First, high
school students' academic burnout was moderate, and academic engagement and social support were high.
Second, there was a negative correlation between academic burnout and academic engagement, academic
burnout and social support, and a positive correlation between academic engagement and social support.
Third, the academic burnout and social support of high school students significantly influenced the academic

engagement. Fourth, social

support influenced high school

students'

academic burnout and academic

engagement as parameters. As a result, it was suggested that the emphasis on various social supports
obtained in the interaction process with parents, teachers, and friends is needed to improve academic

commitment by reducing academic burnout of high school students.
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<Table 1> Characteristics of study subjects
N=337
Category n %
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type high school )
First 87 25.8
Grade Second 196 58.2
Third 54 16.0
2. 58 =7

O ERE
B ATelE wEEe Bane S5
7] $18te] Shin 5(2011)°] &= S tido =
MBI-SS  (Maslach
Survey; Schaufeli et al,2002)% E}EFs}st =3
Fadg dax AHE-SFA T

Burnout  Inventory-Student

HC=E

z] T
= O] 7{—1.1_.

- 1545 -



= ANIAGE Y 2@ d), T 6w
O A 7HA Fom uxo] FAdE] glom,
AA EF 5 F 15seFelth a8 74 £
& AE agA vk 1745E w$ agok 5
o7 ZAH Likertd T2 o] Foj#] 3low,
Ar7t =55 T g9 &xlo] Wo)
1 AHE gujsitt. SAETY] BHIEE ASS
Aell w& B AEI} 39, uSTA 10go®
FE UE BT E ASWsth £ # SYE
T2 WA ANFE+= FAA 1174 Cronbach's a=

.86, WY Cronbach's o=
a= 84 Z ANIEE

U reEY 45

E dAFees 25 FAEdS
7] 918ko]  Schilling(2009)0] 7R3t
Bae(2013)7} - R &sto] AL H = E
At o] HAEs FFEATEDI 2
), AAETEHeE A 7HA @
of FAFo Qo A
olt}, 1gla 7} FEe
FE ug- g8k 550
& o]FoA glom, A5t
4o Bt wWol | A

AETY BYE 4FE A9 »

.85, 57+ Cronbach's
2 I3l

ofr
-

2 b e
i

bt

2
)
i
A

L3 oo 4l ox
o

9
N do bom o A M

0!
d

z]

ioom

X
5o o |o
o Ml

Hiog

tlo

&
(o il

:OlI:l

0

_0|_’4

to
o
B
)
St
N
N

i
[y
o,

=
it

39, IESY 109020 H UE BPEE 43
R RV E RS

fo

ronbach's a= .78, Q1% =] Cronbach's o=
81, 2+ 23] Cronbach's a= 86 08 AlFEE
ZkE Aow FAsGiTh

A A]

re
-
=2
>
rlr
S
ol

o
0%
o
X
N
<
>~
>
o
2

Nolten(1994)0] 7)wt3st 8HAY
A A X =S Malecki®  Elliot(1999)°]
] AEZ Cho(2010)7} 74 K
ko] Abgst HEE AREERGIT) o] HEE
AAGED T WAAAGESR), ATFAA
o7 A 7k dYgow o] FA Y]
, AR 2 e T 1segolth 18l
s = B A= B = S B = R S A
How Z = LikertA TR o]Foja] 9l
& skl AAFFe
st ST BHEE 7
321, 53 10
SHEgkTh
9] =2 Cronbach's a= 91,
WAFAA] Cronbach's a= .89, X15-% %] Cronbach's
a= 88 F AFEE ZFE AoE FIsHAh

0, oy, ofo il
>
ot
L

5
)

—~

o o

1

aud ;O
M1 o M 4o

N

o T

[o 4%

£ 5

W
il

I
Y
i

4
N
iy
o 4
¥

fu
)

o

f

1o

BV
o

B =
oY,
[o oy —

- O>4
b Kt o i

ol

4z 4o rlo mx
rl
B
L
St
N
)

i)
AN oF

£ £

2 oo o
> o

ofl

!
ot o

re

o

)
FoF

<Table 2> The item and item number by subarea of scale of academic burnout

Domains Number of items Total Cronbach a
Emotional exhaustion 1,2,3,4,5 5 .86
Cynicism 6, 7,8, 9 4 .85
Disengagement 10°. 117, 12°, 13", 14, 15 6 .89
inverse scoring
<Table 3> The item and item number by subarea of scale of academic engagement
Domains Number of items Total Cronbach a
Action engagement 1,3,4,6,7,9, 12 7 78
Cognitive engagement 2,8, 10, 11, 13, 17, 18 7 .81
Emotion engagement 5, 14, 15, 16, 197, 20, 21 7 .86

* . .
mverse scoring
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<Table 4> The item and item number by subarea of scale of social support

Domains Number of items Total Cronbach a
Parent support 1,2,3, 45 5 91
Teacher support 6,7, 8,9, 10 5 .89
Friend support 11, 12, 13, 14, 15 5 88
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<Table 5> High school students' academic burnout, academic engagement, and social support

N=337
Range M SD
Academic burnout 15-75 42.40 10.60
Academic engagement 21-105 77.17 12.00
Social support 15-75 60.77 8.63
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<Table 7> The effects of academic burnout and social support on academic engagement
. Model 1 Model 2
Variable
B SE Vs t B SE Vs t
. Emotional *
Academic exhaustion .20 .14 .07 1.44 .28 12 11 221
burnout e e
Cynicism -1.74 15 -61  -11.17 -1.42 .14 -.50 -9.64
) Parent support .14 13 .04 1.04
Social o
support Teacher support 94 17 26 541
Friend support .59 .19 14 3.06™
Constant 93.59™" 54.61"
R? 32 45
Adj-R? 32 44
F 77.82"" 52.337
p < .05 “p<.01, Tp<.001
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<Table 8> The effects of academic burnout and social support on Action engagement during academic

engagement
. Model 1 Model 2
Variable 3 2 p 3 SE 2 ;
Academic Emotional 13 15 2.43° 15 05 17 2.98™
exhaustion
burnout Cynicism -40 -40 648 -30 05 -30 5127
. Parent support .05 .05 .05 .98
Social o
Teacher support 28 .06 23 4.061
SUPOTt g fiend support 29 07 21 3927
Constant 29.67" 15377
R? 11 27
Adj-R? 11 26
F 21.97" 24,53
p < .05 “p< .01, "p<.001
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<Table 9> The effects of academic burnout and social support on Cognitive engagement during academic

engagement
. Model 1 Model 2
Variable
B SE Vs t B SE Voa t
Academic ~ Cmotional 05 21 361" 2 05 22 420"
b . exhaustion
urmnou Cynicism .58 .06 54 919 _48 06 45 8.04™
. Parent support .01 .05 .01 .30
Social o
Teacher support 29 .07 22 4.07
support s
Friend support .30 .07 .20 3.93
Constant 29.67" 1537
R? 21 34
Adj-R? .20 33
F 29.83" 15.86""
p < .05 Tp<.01, p<.001
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<Table 10> The effects of academic burnout and social support on emotion engagement during academic

engagement
. Model 1 Model 2
Variable 3 SE % ; B SE Yy ;
Academic Bmotional =y o5 o6 o117 02 05 02 -s2
exhaustion
burnout Cynicism -73 .06 -58 112177 -59 .06 -47 9447
Parent support .01 .05 .08 1.87
Social ar
Teacher support 41 .07 .26 5.57
support :
Friend support .08 .08 .04 .99
Constant 3257 1831
R? .38 47
Adj-R? 38 47
F 101.18" 59.07"

S

p < .05 "p<.01, Tp<.001

<Table 11> Mediating effect of social support in the relationship between academic burnout and
academic engagement

Variable B SE Voa t R? F
1, Academic burnout — Social support -34 .05 -.32 -6.18 10 38307
2. Academic burnout — Academic engagement =72 .07 -46 -9.46 21 89.55™
3. Social support — Academic engagement 72 .06 .50 10.54 25 111.08™
4. Academic burnout — Academic engagement -48 .07 -31 -6.37 s

Social support — Academic engagement .58 .07 38 7.84 33 Bles

Process Z p
Academic burnout— Social support — Academic engagement -5.91 .000

ocia Socia
support support
- \ __32*** \50***

A cademlc a cademl Academlc " ca o
burnout 46*** ngagemen burnou 31*** engagemen

[Fig. 1] Social support mediating effect verification.
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